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Abstract : 
The purpose of this learning is to find out the cooperative learning model type Teams Games 
Tournament (TGT) on student achievement in Fiqh subjects at Mts Ma'arif Bebandem. The 
method used is the Quasi Experimental Method. In this study, the research subjects were 
students of class VII A and VII B MTs Ma'arif Bebandem. Class VII A as the Control Class 
(Lecture) and VII B as the Experiment class (TGT). The instrument used is the learning 
achievement test instrument. The learning achievement test questions used were 25 questions 
in the form of multiple choice and after going through the validity test process. The findings of 
this study are the influence of the use of the cooperative learning model type Teams Games 
Tournament (TGT) on student Islamic Civilization History learning outcomes. This is shown 
from the results of hypothesis testing using t-test, the value of thitung = 9.956 is greater than 
ttabel = 2.019 with a significant level of 0.05 so that the null hypothesis (H0) is rejected and 
the alternative hypothesis (Ha) is accepted. In addition, seen from the results of the comparison 
of the pre-test and post-test, the pre-test mean score obtained by the control class was 53.25 
and the experimental class was 57.50, while the results of the post-test mean score The Team 
Games Tournament 87.50 type cooperative learning model shows a higher score compared to 
the control class using the Lecture / Conventional method 67.50. From the research that has 
been done, it can be concluded that the cooperative learning model type Teams games 
Tournament (TGT) has an effect on student achievement in Islamic Islamic Civilization 
History. 
Keywords : Model of Cooperative Learning Teams Games Tournament (TGT) Learning Achievement, 
Fiqh 
Abstrak : 
Tujuan Pembelajaran ini yaitu untuk mengtahui model pembelajaran kooperatif tipe Teams 
Games Tournament (TGT) terhadap prestasi belajar siswa pada mata pelajaran Fiqi di Mts 
Ma’arif Bebandem. Metode yang digunakan adalah Metde Quasi Eksperimen. Dalam 
penelitian ini yang menjadi subjek penelitian adalah siswa kelas VII A dan VII B MTs Ma’arif 
Bebandem. Kelas VII A sebagai Kelas Kontrol (Ceramah) dan VII B sebagai kelas Eksperimen 
(TGT). Intrument yang digunakan adalah Interumen tes prestasi belajar. Soal tes prestasi 
belajar yang digunakan adalah berjumlah 25 soal yang berbentuk pilihan ganda dan setelah 
melalui proses uji validitas. Temuan hasil penelitian ini adalah adanya pengaruh penggunaan 
model pembelajaran kooperatif tipe Teams Games Turnament (TGT) terhadap hasil belajar 
Fiqih siswa. Hal ini di tunjukkan dari hasil pengujian hipotesis dengan menggunakan uji-t 
diperoleh nilai thitung = 9,956 lebih besar dari ttabel = 2,019 dengan taraf signifikan 0,05 
sehingga hipotesis nol (H0) ditolak dan hipotesis alternative (Ha) diterima. Selain itu, dilihat 
dari hasil perbandingan pre-test dan post-test, nilai rata-rata pre-test yang di dapat oleh kelas 
kontrol adalah 53,25 dan kelas eksperimen 57,50, sedangkan hasil nilai rata-rata post-test yang 
menggunakan model pembelajaran kooperatif tipe Team Games Tournament 87,50 
menunjukkan nilai yang lebih tinggi dibandingkan dengan kelas kontrol yang menggunakan 
metode Ceramah/ Konvensional 67,50. Dari penelitian yang telah dilakukan ini dapat 
disimpulkan bahwa model pembelajaran kooperatif tipe Teams Games Turnament (TGT) 
berpengaruh terhadap prestasi belajar Fiqih siswa. 
Kata Kunci: Model Pembelajaran Kooperatif Teams Games Turnament (TGT), Prestasi Belajar Fiqih 
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PENDAHULUAN 
Education actually occurs in a method. This method takes the form of 
converting the values of insight, technology and expertise. The process gainers 
are students or students who are developing and developing towards character 
maturity and insight abilities (Apriliani & Justitia, 2021; Roji & Husarri, 2021). 
Education is a habitual way to increase the quality and degree of people that is 
obtained through exposure to it and goes on throughout life (Hasanah, 2021; 
Hidayah & Az-zafi, 2021). Practicing as far as ability is a continuous and 
(continuous-learning) of students from the swing to the end of life, in line with 
the phases of progress with each person having to go through with practice in 
order to be able to fulfill his progress tasks, until the practice begins. from 
childhood to adulthood and old age(Alda et al., 2020; Ashaari et al., 2012). 
 A sign that a person has practiced is that there is a change in behavior in 
him regarding changes that are insightful (cognitive) and skill (psychomotor) or 
those involving numbers and actions (affective) (Abdurrahman, 2016; E 
Mulyasa, 2016).  According to Oemar (Hamalik, 2003), Learning is in action 
through activity, practice and experience. Modern learning experts formulate 
practice as follows: Learning is a form of development or change in a person 
who is claimed to be in the latest ways of behaving thanks to experience and 
guidance (As’ad, 2014). The way of learning is established because of the 
interaction between students and their environment, therefore the learning area 
needs to be arranged in such a way that students respond to the desired 
behavior change (Rubini & Chaer, 2021). In the classroom we often see and find 
that the teacher understands the module very well and the delivery to students 
has been good, but not in carrying out the learning (Ardianti et al., 2019; Uslima 
et al., 2018). Because this happens because the way of learning is not based on a 
special form of upgrading and produces situations that are not fun and boring, 
as a result the practice that students get is relatively small and results in 
students not understanding the Fiqh lesson module given by the teacher to the 
maximum (Natsir, 2017). 
The teacher is the dominant aspect that ensures the learning atmosphere 
of students at school, the quality of interaction between teachers and students is 
influenced by the characteristics of the setting (category space, use of space, 
learning resources, etc.) power, and influence)(Ma’arif, 2017; Setiawan, 2020). 
The use of variations in learning models can help students in the level of 
learning motivation so that the way of learning that is interwoven will be more 
active from all parties in the class, so that learning will give good results 
(Ma’arif, 2017). Fiqh as a learning material in madrasas, both at the MI, MTs 
and MA levels is well known as a subject that requires direct practice by MTs 
Ma'arif Bebandem students, but in fact the conditions at Madrasah Tsanawiyah 
Ma'arif Bebandem so far in the teaching process students are very passive, the 
difficulty of the modules obtained, especially Fiqh material or modules, 
students ignore the material presented, there is no good communication 
between teachers and students and there are even some students who joke with 
their friends which result in low student achievement in Fiqh material because 
teachers are only achievement-oriented cognitive aspects that rely on the lecture 
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method in their learning so that students become restless, sleepy, bored and 
depressed for hours listening to the teacher tell stories without paying attention 
to students participating in the learning process and not using variations in 
learning forms. If this situation is allowed to continue for a long duration, it will 
certainly affect student achievement in both Fiqh lessons or other learning. 
One of the efforts to solve the problem of the Fiqh learning process is to 
use a cooperative learning model. Cooperative learning is the exploitation of 
small groups in learning that allows students to have similar tasks to optimize 
learning in groups. Cooperative learning has many types, here the author takes 
one of them, namely the type of Team Games Tournament (TGT) which has an 
effect on improving student learning. The Teams Games Tournament type of 
cooperative learning model is one of the types or models of cooperative 
learning that is easy to apply, involving the activities of all students without 
having to have differences in status so that it involves the role of students as 
peer tutors and contains elements of play and reinforcement. Learning activities 
with games designed in the TGT model of cooperative learning allow students 
to learn more relaxed in addition to fostering responsibility, cooperation, 
healthy competition and learning engagement. 
TGT is a learning model where students are placed into teams with 
different abilities to face all tournaments. Slavin said that TGT consists of three 
regular cycles of teaching: 1) Teaching where the teacher gives lessons, 2) 
Learning team where students work on activity sheets in their respective teams, 
3) Tournaments where students play academic games in homogeneous abilities 
at each tournament table. , 4) Team recognition where the score is calculated 
based on the team member's tournament score. The team will win if they are 
able to exceed the criteria that have been set. With the TGT students will enjoy 
how the tournament atmosphere is, and because they are competent with 
groups that have an equal composition of abilities, the competence in TGT feels 
fairer than competence in traditional learning in general. With the cooperative 
learning model, this type of team games tournament provides opportunities for 
students to be more active in talking with teachers or other students in the 
classroom, as a result, there is a lively learning in the classroom. In this model, 
each student is required to share the results of dialogue, collaboration in 
groups, opinions, ideas, especially to answer questions given by the teacher. 
Based on the initial observations that the researchers made at MTs 
Ma'arif Loaddem that the learning models that are often used in fiqh subjects 
are the lecture method that only focuses on the teacher, the question and 
answer method and discussion. Many students also do not master this subject 
and feel bored because the delivery of procedures for this subject is very 
monotonous. It is rare for teachers to use the new model, not only in Fiqh but 
also in other subjects. Therefore, teachers must also master and apply learning 
models so that their implementation is more effective, creative and fun. 
METHODS 
The method used in this research is the Quasi Experimental Method. 
This experiment is also called a quasi-experiment. The goal is to predict the 
state that can be achieved through actual experiments and there is no 
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manipulation of all relevant variables. 
This method is done by giving treatment to research subjects and then 
giving tests to research subjects. This design has a control group but does not 
fully function to control external variables that affect the implementation of the 
experiment. Quasi experiment is used because in reality it is difficult to get a 
control group used for research.  
The research design used was an experimental group with pre-test and 
post-test (pretest-posttest control group design). This design involves two 
groups, namely the experimental group and the control group. Both groups will 
be given a pre-test before being given treatment. The experimental group is the 
group that is given treatment using Teams Games Tournament (TGT) 
cooperative learning, while the control group is the group that is given 
treatment using conventional learning. After the two groups were given 
treatment, then the posttest was given (Sugiyono, 2008; Suharsimi, 2016). 
THEORY 
Teams Games Tournament Learning Model 
The TGT type of cooperative learning model is one type of cooperative learning 
that places students in study groups consisting of 4-6 students who have 
different abilities, genders and races. The significant difference that makes the 
TGT cooperative learning model very interesting is that it ends with a game or 
tournament. By using the TGT type cooperative learning model students are 
able to work together in teams so as to create a condition that can provide a 
touch and habit so that students are skilled in collaborating or competing 
through academic tournaments. So that it can foster a sense of responsibility 
and enthusiasm in the learning process (Andesti & Jamna, 2021; Hardimansyah, 
2021; Rofiq et al., 2019). 
 
FINDINGS and DISCUSSION 
Teams Games Tournament (TGT) Pre Test Results Data and Control Class Pre 
Test Results (Lectures) 
The description of the pretest data contains the distribution of 
frequency, maximum value, minimum value, average value (M), and 
standard deviation (SD) of pretest values between treatment groups. The 
total pretest score obtained by students in the experimental class and 
control class was converted to an absolute value on a scale of one 
hundred with a benchmark reference assessment approach (PAP). 
Furthermore, the frequency distribution and the percentage of students' 
pretest scores were obtained. 
Tabel 1. Pre-Test Value of Experimental Class (TGT) VIIB 
No Name Scores 
1 Ahmad Dani 70 
2 Alwan Sultan sanad 65 
3 Azzumardi Azra 60 
4 Bella Nabila 50 
5 Dewi Husnul Khotimah 70 
6 Dicky Zulkarnain 65 
7 Duwi Rindia Ningsih 60 
8 Fardan Al Qodri 65 
9 Handyka Maha Syafutra 55 
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10 Hilwa Azkia 60 
11 Ibra Movic Saputra 55 
12 Indriyani 45 
13 Irma Apriyani 50 
14 Japania Putri 65 
15 Maulina 50 
16 Muhammad Afief Al Madyana 65 
17 Muhammad Faakihul Kutub 40 
18 Muhammad Sayyid Quthub 60 
19 Nezza Auliya Safitri 50 
20 Rafael Ezra Hartono 65 
21 Sinta Nur Aini 55 
22 Tika Amalia 60 
 
Tabel 2. Distribution of Frequency and Percentage of Data from 
Experimental Class Pre test Results (TGT) 
 
Value Range Category Frekuency Percentage 
85 – 100 Very high 0 0% 
70 – 84 High 2 9% 
55 – 69 Currently 14 64% 
40 – 54 Low 6 27% 
0 – 39 Very Low 0 0% 
 
Most students from the experimental class obtained a pretest score in the 
medium category, which was 14 students with a percentage of 64%. 
 










Based on Figure 1, it is found that in the experimental class (group of 
students who learn to use the TGT type cooperative learning model) there are 
no students who get pretest scores with very high and very low categories. 
Most students from the experimental class got a pretest score in the medium 
category, which was 14 students with a percentage of 64%. 
The maximum value, minimum value, mean value (M), and standard 
deviation (SD) of the experimental class pretest data are presented in Table 2.5. 
 
Tabel. 3 Description of Statistics Experimental Class Pretest Values (TGT) 
 
Description of Statistics Scores 
Maximum Scores 70 
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Minimum Scores 40 
Mean 57,50 
Standard Deviation 8,695 
 
Based on Table 3, the maximum pretest value for the experimental class is 
70, the minimum value is 40, the average value is 57.50 and the standard 
deviation of the pretest value is 8.695. 
 
Tabel. 4 Control Class Pre Test Score (Lecture) VIIA 
No Name Scores 
1 Ajua Sohib 50 
2 Ani Apriana 55 
3 Aulia safitri 50 
4 Dea Aprilia 55 
5 Dinda Kumala 60 
6 Diva rahmi Arifani 55 
7 Egi Saputra 60 
8 Faza Fauzan Muqoffi 55 
9 Kafanial Kafi 65 
10 Nabila Ramadhani 60 
11 Nanda Ameliya Safitri 55 
12 Naufal Prastyo 65 
13 Nia Apliha 65 
14 Nursidin 45 
15 Patma Aulia 60 
16 Reina Rosyada 40 
17 Rifki Alif Alaika 45 
18 Sahrojal Khois 50 
19 Sakia Fadila 50 
20 Salehudin 55 
 
Tabel 5. Frequency Distribution and Data Percentage of Control Class Pretest 
Results (Lecture) 
 
Value Range Category Frekuency Percentage 
85 – 100 Very high 0 0% 
70 – 84 High 0 0% 
55 – 69 Medium 13 65% 
40 – 54 Low 7 35% 
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Based on Figure 2, it is found that in the control class (a group of students 
who learn to use the lecture method) there are only students who get pretest 
scores in the medium and low categories. Most students from the control class 
got a pretest score in the medium category, which was 13 students with a 
percentage of 65%. 
The maximum value, minimum value, average value (M), and standard 
deviation (SD) of the experimental class pretest data are presented in Table 4.8. 
 
Tabel 6. Description of Statistics Data Pretest Value Control Class (Lecture) 
 
Description of Statistics Scores 
Maksimum Scores 65 
Minimum Scores 40 
Mean 53,25 
Standard Deviation 7,826 
 
Based on Table 6, the maximum pretest value for the control class is 65, 
the minimum value is 40, the average value is 53.25 and the standard deviation 
of the pretest value is 7.826. 
 
Student Fiqh Learning Achievement Data (Posttest) Experiment Class Teams 
Games Tournament (TGT) and Post Test Control Class (Lecture) 
The description of the posttest data contains the distribution of 
frequency, maximum value, minimum value, average value (M), and 
standard deviation (SD) of posttest scores between treatment groups. The 
total posttest score obtained by students in the experimental class and 
control class was converted to an absolute value on a scale of one hundred 
with a benchmark reference assessment approach (PAP). Furthermore, the 
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Tabel .7. Experimental Class Post Test Score (VIIB) 
 
No Name Scores 
1 Ahmad Dani 100 
2 Alwan Sultan sanad 80 
3 Azzumardi Azra 80 
4 Bella Nabila 80 
5 Dewi Husnul Khotimah 80 
6 Dicky Zulkarnain 90 
7 Duwi Rindia Ningsih 90 
8 Fardan Al Qodri 90 
9 Handyka Maha Syafutra 90 
10 Hilwa Azkia 85 
11 Ibra Movic Saputra 95 
12 Indriyani 95 
13 Irma Apriyani 95 
14 Japania Putri 85 
15 Maulina 85 
16 Muhammad Afief Al Madyana 85 
17 Muhammad Faakihul Kutub 90 
18 Muhammad Sayyid Quthub 95 
19 Nezza Auliya Safitri 85 
20 Rafael Ezra Hartono 75 
21 Sinta Nur Aini 90 
22 Tika Amalia 85 
 
Tabel 8. Distribution of Frequency and Percentage of Experimental Class 
Posttest Results (TGT) 
 
Value Range Category Frecuency Percentage 
85 – 100 Very high 17 77% 
70 – 84 High 5 23% 
55 – 69 Medium 0 0% 
40 – 54 Low 0 0% 
0 – 39 Very low 0 0% 
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Based on Figure 3, it is found that in the experimental class (a group 
of students who learn to use the TGT type cooperative learning model) 
there are only students who get posttest scores with very high and high 
categories. Most students from the experimental class obtained posttest 
scores in the high category, which were 17 students with a percentage of 
77%.* 
The maximum value, minimum value, average value (M), and 
standard deviation (SD) of the experimental class pretest data are presented 
in Table 4.11.  








Standard Deviation 6,315 
 
Based on Table 9, the maximum posttest value for the 
experimental class is 100, the minimum value is 75, the average value is 
87.50 and the standard deviation of the posttest value is 6.315. 
 
Tabel 10 Control Class Post Test Score (Lecture) VIIA 
 
No Name Scores 
1 Ajua Sohib 75 
2 Ani Apriana 70 
3 Aulia safitri 65 
4 Dea Aprilia 75 
5 Dinda Kumala 70 
6 Diva rahmi Arifani 65 
7 Egi Saputra 70 
8 Faza Fauzan Muqoffi 70 
9 Kafanial Kafi 80 
10 Nabila Ramadhani 75 
11 Nanda Ameliya Safitri 70 
12 Naufal Prastyo 65 
13 Nia Apliha 75 
14 Nursidin 60 
15 Patma Aulia 70 
16 Reina Rosyada 65 
17 Rifki Alif Alaika 60 
18 Sahrojal Khois 65 
19 Sakia Fadila 60 
20 Salehudin 55 
                                                                        
*
 Data results managed March 24, 2021 
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Tabel 11 Distribution of Frequency and Percentage of Control Class Post Test 
Results (Lectures) 
 
Scores Range Category Frecuency Percentage 
85 – 100 Very high 0 0% 
70 – 84 High 11 55% 
55 – 69 Medium 9 45% 
40 – 54 Low 0 0% 
0 – 39 Very Low 0 0% 
 
Figure 4 Frequency Diagram of Control Class Post Test Scores (Lectures) 
 
 
Based on Figure 4, it is found that in the control class (a group of 
students who learn to use the lecture method) there are only students who 
get posttest scores in the high and medium categories. Most students from 
the control class obtained posttest scores in the high category, namely 11 
students with a percentage of 55%.† 
The maximum value, minimum value, mean value (M), and standard 
deviation (SD) of the experimental class pretest data are presented in Table 
4.14. 
 
Tabel 1 Description of Statistics Control Class Posttest Value Data (Lecture) 
 




Standard Deviation 5,735 
Based on Table 2.18, the maximum posttest value for the experimental 
class is 75, the minimum value is 55, the average value is 67.50 and the standard 
deviation of the posttest value is 5.735. 
 
Comparison of Pre Test Results of Experiment Class and Control Class 
Based on the results of the pretest of the experimental class and the 
control class, a recapitulation of the pretest results of the experimental class and 
                                                                        
†
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control class can be obtained in the following figure: 
  













From figure 5 above, it can be seen that the pre-test scores of most of the 
students in the experimental and control classes scored between 55-69 in the 
medium category. In the experimental class the number of students who got the 
average category score was 14 students and in the control class as many as 13 
students. It can be seen that in the experimental class the number of students 
who scored in the moderate category was more than the control class. 
 
Comparison of Post Test Results of Experiment Class and Control Class 
Based on the post test results of the experimental class and control class, 
a recapitulation of the post test results of the experimental class and control 
class can be obtained in the following figure: 
 
Figure 6. Frequency Diagram of Posttest Results for Experimental Class (TGT) 












From the diagram above, it can be seen that the post test scores of most of 
the students in the experimental class scored in the very high category, namely 
17 students and most of the students in the control class scored in the high 
category, namely 11 students. Based on the results of the frequency distribution 
analysis, the experimental class posttest scores were higher than the frequency 
distribution of the control class posttest scores. 
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CONCLUSSION  
Based on the discussion above, it can be concluded that: The TGT type of 
cooperative learning model is one type of cooperative learning that places 
students in study groups consisting of 4-6 students who have different abilities, 
genders and races. This model makes students more enthusiastic in learning 
because in this model there are games or tournaments in the learning process so 
that they do not make students bored, sleepy and so on. Based on data analysis 
from the discussion that has been carried out, it can be concluded that the use of 
the Teams Games Tournament (TGT) type of cooperative learning model affects 
the learning achievement of class VII students in Fiqh subjects. This is shown 
from the results of hypothesis testing using t-test, namely the value of tcount = 
9.956 is greater than ttable = 2.019 with a significant level of 0.05 so that the null 
hypothesis (H0) is rejected and the alternative hypothesis (Ha) is accepted.  
 
REFERENCES 
Abdurrahman, N. H. (2016). Character Education in Islamic Boarding School- 
Based Sma Amanah. Jurnal Pendidikan Islam, 2(2), 287–305. 
https://doi.org/10.15575/jpi.v2i2.791 
Alda, R., Boholano, H., & Dayagbil, F. (2020). Teacher Education Institutions in 
the Philippines towards Education 4.0. International Journal of Learning, 
Teaching and Educational Research, 19(8), Article 8. 
http://www.ijlter.org/index.php/ijlter/article/view/2449 
Andesti, T., & Jamna, J. (2021). The Influence of the Team Games Tournament 
(TGT) Learning Model on the Participation Level of Santri in Fiqh 
Subjects In Islamic Boarding Schools. SPEKTRUM: Jurnal Pendidikan Luar 
Sekolah (PLS), 9(1), 114–122. 
https://doi.org/10.24036/spektrumpls.v9i1.111366 
Apriliani, I., & Justitia, T. (2021). The Implementation of Islamic Education in 
Muslim Minority Area. Nazhruna: Jurnal Pendidikan Islam, 4(2), 150–161. 
https://doi.org/10.31538/nzh.v4i2.1224 
Ardianti, S. D., Wanabuliandari, S., Saptono, S., & Alimah, S. (2019). Respon 
Siswa Dan Guru Terhadap Modul Ethno-Edutainment Di Sekolah Islam 
Terpadu. Edukasia : Jurnal Penelitian Pendidikan Islam, 14(1), 1–24. 
https://doi.org/10.21043/edukasia.v13i2.3693 
As’ad, T. (2014). Pembaruan Pembelajaran Pendidikan Agama Islam Di 
Madrasah. Tadris: Jurnal Pendidikan Islam, 9(2), 250–265. 
http://ejournal.stainpamekasan.ac.id/index.php/tadris/article/viewFil
e/410/397 
Ashaari, M. F., Ismail, Z., Puteh, A., Samsudin, M. A., Ismail, M., Kawangit, R., 
Zainal, H., Nasir, B. M., & Ramzi, M. I. (2012). An Assessment of 
Teaching and Learning Methodology in Islamic Studies. Procedia - Social 
and Behavioral Sciences, 59, 618–626. 
https://doi.org/10.1016/j.sbspro.2012.09.322 
E Mulyasa. (2016). Manajemen Pendidikan Karakter (5th ed.). Bumi Aksara. 
Hamalik, O. (2003). Perencanaan pengajaran berdasarkan pendekatan sistem. Bumi 
Aksara. 
Hardimansyah, H. (2021). Pengaruh Penerapan Strategi Pembelajaran 
At-Tarbiyat: Jurnal Pendidikan Islam 
Vol. 04 No. 02 (2021) : 246-258       258 
Available online at  http://jurnal.staiannawawi.com/index.php/At-Tarbiyat/article/view/291 
Kooperatif Tipe Teams Games Tournament (tgt) Terhadap Hasil Belajar 
Siswa Dalam Mata Pelajaran Fiqih Di Mts Negeri Putussibau. Piwulang: 
Jurnal Pendidikan Agama Islam, 3(2), 143–156. 
https://doi.org/10.32478/piwulang.v3i2.638 
Hasanah, M. (2021). The Role of Parents in Children Memorizing the Qur’an in 
Middle School Based on the Amanatul Ummah Islamic Boarding School. 
Tafkir: Interdisciplinary Journal of Islamic Education, 2(2), 139–156. 
https://doi.org/10.31538/tijie.v2i2.43 
Hidayah, S. N., & Az-zafi, A. (2021). The Role Of The Religious Laboratory In 
Improving Students ’Understanding Of Fiqh Lessons. Tafkir: 
Interdisciplinary Journal of Islamic Education, 2(2), 157–174. 
https://doi.org/10.31538/tijie.v2i2.53 
Ma’arif, M. A. (2017). Analisis Konsep Kompetensi Kepribadian Guru PAI 
menurut Az-Zarnuji. ISTAWA, 2(2), 35–60. 
http://journal.umpo.ac.id/index.php/istawa/article/view/624 
Natsir, M. (2017). Pengembangan Pembelajaran Fikih Kelas X Madrasah Aliyah 
Dalam Model Dick & Carey. Jurnal Pendidikan Agama Islam (Journal of 
Islamic Education Studies), 5(1), 44–67. 
https://doi.org/10.15642/jpai.2017.5.1.44-67 
Rofiq, M. A., Mahmud, M. E., & Musfiroh, I. A. (2019). Peningkatan Hasil 
Belajar Fiqih melalui Model Kooperatif Tipe Teams Games Tournament 
(TGT) Kelas V MI At Tarbiyah Loa Janan. Tarbiyah Wa Ta’lim: Jurnal 
Penelitian Pendidikan dan Pembelajaran, 6(2), 109–129. 
https://doi.org/10.21093/twt.v6i2.2063 
Roji, F., & Husarri, I. E. (2021). The Concept of Islamic Education According to 
Ibn Sina and Ibn Khaldun. Nazhruna: Jurnal Pendidikan Islam, 4(2), 320–
341. https://doi.org/10.31538/nzh.v4i2.1342 
Rubini, R., & Chaer, M. T. (2021). Children’s Character Education In Javanese 
Muslim Families. At-Tarbiyat :Jurnal Pendidikan Islam, 4(1), Article 1. 
https://doi.org/10.37758/jat.v4i1.242 
Setiawan, A. R. (2020). Pendidikan Literasi Finansial Melalui Pembelajaran Fiqh 
Mu’āmalāt Berbasis Kitab Kuning. Nazhruna, 3(1), 138–159. 
https://doi.org/10.31538/nzh.v3i1.522 
Sugiyono. (2008). Metode penelitian pendidikan: (Pendekatan kuantitatif, kualitatif 
dan R & D). Alfabeta. 
Suharsimi, A. (2016). Metode Penelitian Pendidikan dan Pengembangan (5th ed.). 
Kencana. 
Uslima, U., Ertikanto, C., & Rosidin, U. (2018). Contextual Learning Module 
Based on Multiple Representations: The Influence on Students’ Concept 
Understanding. Tadris: Jurnal Keguruan Dan Ilmu Tarbiyah, 3(1), 11–20. 
https://doi.org/10.24042/tadris.v3i1.2534 
Rangkuti, Nizar A, 2016 Metode Penelitian Pendidikan, Bandung: Cita Pustaka 
Media,  
Harinaldi, Prinsip-Prinsip Statistik Untuk Teknik dan Sains Penerbit Erlangga, 
2005 
